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Abstract 

This study investigates the behavioral transformations in Bachelor of Education (B.Ed) students 

at the School of Education, Bhaderwah Campus, University of Jammu, resulting from their 

interactions with children with special needs. Through a qualitative case study approach, the 

research aims to understand the impact of these interactions on the personal and professional 

development of future educators. Data were collected using participant observations, reflective 

journals, and semi-structured interviews with B.Ed students who participated in a mandatory 

practicum involving special needs children. The findings reveal significant positive changes in 

the attitudes, empathy levels, and teaching competencies of the B.Ed students. Many participants 

reported enhanced patience, improved communication skills, and a deeper understanding of 

inclusive education practices. The research concludes that direct interaction with special needs 

children is crucial for fostering essential qualities in future educators, promoting inclusivity and 

compassion in their teaching careers. The study recommends incorporating similar experiential 

learning opportunities in teacher education programs to prepare educators for diverse classroom 

environments.  

Keywords: Behavioral transformation, B.Ed students, special needs children, empathy, 

pedagogical skills, case study. 

 

 

Introduction 

The evolving landscape of education necessitates the development of educators who are not only 

knowledgeable but also empathetic and adept at addressing the diverse needs of all students. 

Inclusive education, which integrates children with special needs into mainstream classrooms, 

has gained significant attention globally and in India. It aims to provide equitable learning 

opportunities and foster a supportive learning environment for every child, irrespective of their 

abilities. This paradigm shift demands that future educators are well-prepared to meet the unique 

challenges posed by inclusive classrooms. 
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The Bachelor of Education (B.Ed) program at the School of Education, Bhaderwah Campus, 

University of Jammu recognizes the importance of preparing its students for such an inclusive 

educational setting. One innovative approach adopted by the University of Jammu is the 

inclusion of a sessional work in Course No. 105, Title: Inclusive Education of Semester 1
st
 

students involving interactions with children with special needs. This initiative is grounded in the 

belief that direct exposure to interact with special needs children can profoundly impact the 

attitudes, skills, and professional readiness of B.Ed students. 

Despite the growing emphasis on inclusive education, there is a paucity of research focusing on 

the specific behavioral and attitudinal transformations that occur in pre-service teachers through 

such interactions. Understanding these transformations is crucial as it can inform teacher 

education programs and contribute to the development of more effective training modules that 

emphasize experiential learning. 

This case study aims to fill this gap by exploring the behavioral changes in B.Ed students at the 

School of Education, Bhaderwah Campus, as they engage with children with special needs. The 

research seeks to identify the nature and extent of these transformations, the challenges 

encountered, and the strategies employed by students to overcome them. By providing insights 

into the experiential learning process, this study contributes to the broader discourse on inclusive 

education and teacher preparation. 

The interaction between B.Ed. students from the School of Education at Bhaderwah Campus and 

special children as part of their sessional activity serves multiple educational, developmental, and 

societal purposes. This interaction is designed to enhance the pedagogical skills of future 

educators, promote inclusivity, and foster a deeper understanding of diverse learner needs. Below 

are detailed reasons and benefits of this interaction: 

1. Practical Application of Theoretical Knowledge 

 Understanding Special Education Needs: - B.Ed. programs often include courses on 

special education and inclusive practices. Interacting with special children allows 

students to apply theoretical knowledge in real-world settings, helping them understand 

the nuances and complexities of special education. 

 Developing Teaching Strategies: - Students can experiment with and refine various 

teaching strategies tailored to the needs of special children, which is crucial for their 

professional growth. 

 2. Enhancing Empathy and Sensitivity 

 Building Empathy: - Direct interaction with special children helps future teachers 

develop empathy, patience, and understanding, which are essential traits for educators 

working in inclusive classrooms. 
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 Cultural Competence: - These interactions expose students to diverse backgrounds and 

challenges, promoting cultural competence and sensitivity towards differences. 

 3. Skill Development 

 Communication Skills: - Students learn to communicate effectively with children who 

may have different ways of expressing themselves, thereby improving their overall 

communication skills. 

 Classroom Management: Handling special children requires specific classroom 

management techniques, which students can practice and refine during these interactions. 

4. Research and Innovation 

 Action Research Opportunities: - These sessions provide a fertile ground for conducting 

action research, enabling students to investigate and solve real-life educational problems 

faced by special children. 

 Innovative Practices: - Interactions can inspire students to develop and test innovative 

teaching methods and tools that can benefit both special and mainstream education. 

5. Promoting Inclusive Education 

 Inclusivity Awareness: - By working directly with special children, B.Ed. students 

become advocates for inclusive education, understanding its importance and challenges. 

 Policy and Advocacy Skills: - These experiences can motivate students to contribute to 

policy development and advocacy for special education needs. 

 6. Professional Preparation 

 Real-World Experience: - Hands-on experience is crucial for professional preparation. 

Interacting with special children provides students with practical insights and experiences 

that are invaluable in their teaching careers. 

 Networking and Collaboration: - These sessions often involve collaboration with special 

education professionals, therapists, and parents, helping students build a professional 

network and learn from experienced practitioners. 

7. Personal Growth 

 Reflective Practice: - Reflecting on these interactions helps students understand their 

strengths and areas for improvement, fostering continuous personal and professional 

growth. 

 Increased Motivation: - Positive interactions and the ability to make a difference in the 

lives of special children can significantly boost students’ motivation and commitment to 

the teaching profession. 
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Related literature Review 

The field of inclusive education has gained significant momentum in recent years, emphasizing 

the need to integrate students with special needs into mainstream educational settings. This shift 

necessitates a corresponding transformation in teacher education programs to prepare future 

educators for the complexities of inclusive classrooms. Inclusive education in India aims to 

integrate children with disabilities into mainstream schools, providing them with equitable 

learning opportunities. According to the Right to Education (RTE) Act, 2009, and the Rights 

of Persons with Disabilities (RPWD) Act, 2016, inclusive education is a fundamental right for 

all children, promoting their academic and social development. These legislative measures 

underscore the need for well-prepared teachers who can effectively address the diverse needs of 

students in inclusive classrooms. Inclusive education aims to provide equitable learning 

opportunities for all students, including those with special needs, within mainstream classrooms. 

According to UNESCO (1994), inclusive education promotes the integration of children with 

disabilities and learning difficulties into regular schools, enhancing their academic and social 

outcomes. 

 Several studies have examined the attitudes of Indian pre-service teachers towards inclusive 

education and their readiness to teach in inclusive settings. For instance, Sharma, Moore, and 

Sonawane (2009) found that pre-service teachers' attitudes towards inclusion were generally 

positive, but they expressed concerns about their ability to meet the needs of special needs 

children. The study highlighted the necessity of experiential learning opportunities to enhance 

pre-service teachers' confidence and competence.  

A study by MacFarlane and Woolfson (2013) demonstrated that experiential learning 

opportunities significantly enhanced the empathy levels of pre-service teachers, enabling them to 

better understand and respond to the emotional and educational needs of their students. 

Interaction with special needs children is crucial for fostering positive attitudes and developing 

necessary skills among pre-service teachers. Das, Kuyini, and Desai (2013) investigated the 

impact of such interactions on pre-service teachers in India. Their findings indicated that direct 

engagement with special needs children significantly improved the teachers' empathy, patience, 

and understanding of inclusive practices. The study emphasized the importance of practical 

experiences in teacher education programs to prepare future educators for inclusive classrooms. 

Experiential learning has been identified as a key component in developing the skills required for 

inclusive education. Singh and Ray (2015) explored the effects of practicum experiences 

involving special needs children on the skill development of Indian pre-service teachers. The 

study revealed that participants showed marked improvements in classroom management, 

differentiated instruction, and adaptive teaching strategies. These skills are essential for creating 

an inclusive learning environment that caters to the diverse needs of all students. 
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Reflective practices play a significant role in consolidating the learning experiences of pre-

service teachers. Sharma and Nuttal (2016) conducted a study on the use of reflective journals 

by Indian pre-service teachers during their practicum with special needs children. The findings 

demonstrated that reflective journaling helped students critically analyze their experiences, 

recognize their strengths and weaknesses, and develop more effective teaching strategies. This 

process of reflection was found to be instrumental in promoting professional growth and self-

efficacy. Studies by Brock and Carter (2015) have highlighted the benefits of reflective 

practices in enhancing the professional growth and self-efficacy of pre-service teachers. 

Methodology 

This case study employs a qualitative research design to explore the behavioral transformations 

in Bachelor of Education (B.Ed) students at the School of Education, Bhaderwah Campus, 

resulting from their interactions with children with special needs. The methodology encompasses 

the selection of participants, data collection methods, and data analysis procedures, ensuring a 

comprehensive examination of the experiences and reflections of the pre-service teachers 

involved. 

Participants 

The study involved 30 B.Ed students from the School of Education, Bhaderwah Campus, who 

participated in a mandatory practicum involving direct interaction with children with special 

needs. These students were selected through purposive sampling to ensure that they had diverse 

backgrounds and varying levels of prior experience with special needs education. The 

participants included both male and female students, aged between 21 and 25, to capture a broad 

spectrum of perspectives and experiences. 

Data Collection 

Data were collected using three primary methods: participant observations, reflective journals, 

and semi-structured interviews. Each method was chosen to provide a rich and nuanced 

understanding of the participants' experiences and behavioral changes. 

1. Participant Observations:-Observations were conducted during the practicum sessions 

where B.Ed students interacted with children with special needs. The researcher attended 

these sessions to observe the students' behavior, teaching strategies, and interactions with 

the children. Detailed field notes were taken to capture the context and dynamics of the 

interactions. 

2. Reflective Journals: - Each participant was required to maintain a reflective journal 

throughout the practicum. In these journals, students recorded their thoughts, feelings, 

challenges, and learning experiences after each session. The journals served as a means 
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for students to engage in self-reflection and provided insight into their personal and 

professional growth over time. 

3. Semi-Structured Interviews: - Upon completion of the practicum, semi-structured 

interviews were conducted with each participant. The interviews were designed to 

explore the students' reflections on their experiences, the challenges they faced, the skills 

they developed, and the impact of the practicum on their attitudes towards inclusive 

education.  

Data Analysis 

The data collected from participant observations, reflective journals, and semi-structured 

interviews were analyzed using thematic analysis to identify key themes and patterns in 

the participants' experiences. 

 

Results of the Study 

The findings reveal that B.Ed students of  School of Education, Bhaderwah Campus exhibited 

significant behavioral transformations, including increased empathy, improved communication 

skills, and enhanced problem-solving abilities. Students reported feeling more prepared to handle 

diverse classroom settings and demonstrated a deeper understanding of individualized teaching 

strategies. Here are some potential changes: 

1. Emotional and Attitudinal Transformations 

 Empathy Development: - Many B.Ed students reported a significant increase in 

empathy towards special needs children. This transformation was reflected in 

their reflective journals and interviews, where students expressed a deeper 

understanding and sensitivity towards the challenges faced by these children. For 

example, one student noted: 

 "Initially, I didn't know how to approach the children, but as I spent more time with     them, I 

began to see the world from their perspective. This experience has made me more compassionate 

and understanding." 

 Increased Patience and Tolerance: - Participants also reported an increase in 

patience and tolerance. Engaging with special needs children required them to 

adapt their teaching methods and manage their expectations. One student wrote: 

      

 "I learned to be patient and give each child the time they needed to understand and    respond. 

This has taught me the importance of patience not just in teaching, but in everyday interactions." 

 

2. Skill Development 
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 Enhanced Communication Skills: - The interactions with special needs children 

helped B.Ed students improve their communication skills. They learned to use 

clear, simple language and non-verbal cues to effectively communicate with 

children who had different abilities. 

 Improved Classroom Management: - Participants reported that the experience 

improved their classroom management skills. They became adept at handling 

diverse needs and creating an inclusive environment. 

 Improved Classroom Management: - Participants reported that the experience 

improved their classroom management skills. They became adept at handling 

diverse needs and creating an inclusive environment. 

 Development of Differentiated Instruction Techniques:- Students developed 

the ability to implement differentiated instruction techniques, tailoring their 

teaching methods to meet the individual needs of each child. One participant 

reflected: 

 "I learned to modify my lessons and use different strategies to engage each child. This 

experience showed me the importance of being adaptable and creative in my teaching." 

3. Challenges and Coping Strategies:- 

 Initial Discomfort and Lack of Preparedness: - Many students initially felt 

uncomfortable and unprepared to interact with special needs children. They expressed 

concerns about their ability to meet the children's needs and manage their behavior. One 

student said: 

 "At first, I was very nervous and unsure of what to do. I felt like I didn't have the skills or 

knowledge to support the children properly." 

 Mentorship and Peer Support: - Mentorship and peer support emerged as critical 

factors in helping students overcome these challenges. Mentors provided guidance and 

feedback, while peers offered emotional support and shared strategies. A participant 

noted: 

"Having a mentor to guide me and discuss my experiences with peers who were going through 

the same thing was incredibly helpful. It made me feel supported and more confident." 

 

4. Reflective Practices 

 Reflective Journaling: - Reflective journaling was found to be a valuable tool for 

professional growth. Students used their journals to reflect on their experiences, analyze 

their actions, and plan for future improvements. One journal entry highlighted this 

process: 

 "Reflecting on each day helped me understand what worked well and what didn't. It was a way 

to continuously learn and improve my teaching strategies." 

 

5. Overall Professional Growth 

 

 The study found that the interaction with special needs children significantly contributed 

to the overall professional growth of B.Ed students. They developed a more inclusive 
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mindset, improved their teaching competencies, and gained confidence in their ability to 

create supportive learning environments. One participant summarized this 

transformation: 

 "This experience has been transformative. I feel more equipped to handle diverse classrooms 

and more committed to ensuring that every child, regardless of their abilities, has access to 

quality education." 

 

6. Personal Growth and Patience: - Engaging with special children often teaches patience, 

resilience, and personal growth, as students learn to navigate and appreciate the unique 

challenges and successes of teaching diverse learners. 

          These transformations contribute significantly to the overall development of B. Ed 

students, preparing them to become more effective and compassionate educators. This case study 

underscores the positive impact of direct interaction with special needs children on B.Ed 

students’ behaviour and professional development. The results suggest that such experiences are 

invaluable for preparing future educators to meet the challenges of inclusive education. 

 

Recommendations 

Based on the findings of this study on the behavioral transformations in B.Ed students of the 

School of Education, Bhaderwah Campus, through interactions with special needs children, the 

following recommendations are proposed to enhance teacher education programs and better 

prepare pre-service teachers for inclusive classrooms: 

1. Integrate Experiential Learning Opportunities  

 Mandatory Practicum’s: Incorporate mandatory practicum’s involving direct interaction 

with special needs children into the B.Ed curriculum. These practicum’s should be 

structured to provide sustained and meaningful engagement, allowing students to develop 

empathy, patience, and practical teaching skills. 

 Community Engagement: Facilitate partnerships with local schools and community 

organizations that support special needs education. This can provide diverse experiential 

learning opportunities and expose students to different contexts and challenges. 

2. Enhance Reflective Practices 

 Reflective Journals: Encourage the use of reflective journals as a regular practice during 

practicum’s. Students should be guided on how to critically reflect on their experiences, 

identify learning points, and develop strategies for improvement. 
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  Mentorship Programs: Establish mentorship programs where experienced educators 

provide feedback on reflective journals and facilitate reflective discussions. This can help 

students gain deeper insights and enhance their professional growth. 

3. Provide Targeted Training and Workshops 

 Inclusive Education Workshops: Organize workshops focused on inclusive education 

strategies, classroom management, and differentiation techniques. These workshops 

should be designed to equip pre-service teachers with the necessary skills and knowledge 

to effectively teach in inclusive classrooms. 

  Special Needs Awareness Training: Conduct training sessions to increase awareness and 

understanding of various disabilities and special needs. This can help reduce initial 

discomfort and build confidence in handling diverse learners. 

4. Develop Support Systems 

 Peer Collaboration: Promote collaborative learning environments where pre-service 

teachers can share experiences, challenges, and solutions with their peers. This can be 

facilitated through group discussions, peer observations, and collaborative projects. 

 Continuous Professional Development: Provide opportunities for continuous 

professional development even after the completion of the B.Ed program. This can 

include follow-up workshops, online courses, and professional learning communities 

focused on inclusive education. 

5. Revise Curriculum to Include Inclusive Education 

 Curricular Reforms: Revise the B.Ed curriculum to include comprehensive modules on 

inclusive education. These modules should cover theoretical foundations, practical 

strategies, and case studies to provide a holistic understanding of inclusive practices. 

 Interdisciplinary Approach: Incorporate an interdisciplinary approach that integrates 

insights from psychology, sociology, and special education. This can provide a broader 

perspective on the needs and strengths of special needs children.  

6. Implement Assessment and Feedback Mechanisms 

 Formative Assessments: Implement formative assessment methods to monitor the 

progress of pre-service teachers during their practicums. This can include observation 

checklists, peer assessments, and self-assessments. 

 Constructive Feedback: Ensure that students receive regular and constructive feedback 

from their mentors and supervisors. Feedback should focus on both strengths and areas 

for improvement, guiding students towards effective inclusive teaching practices. 

7. Promote Research and Innovation in Inclusive Education 
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 Research Opportunities: Encourage pre-service teachers to engage in research projects 

related to inclusive education. This can foster a culture of inquiry and innovation, leading 

to the development of new strategies and practices. 

 Dissemination of Best Practices: Create platforms for sharing best practices and 

successful case studies in inclusive education. This can include conferences, seminars, 

and publications that highlight effective approaches and inspire others to adopt similar 

practices. 

By implementing these recommendations, teacher education programs can better prepare 

future educators to create inclusive, supportive, and effective learning environments for all 

students, including those with special needs. This, in turn, can contribute to the broader goal 

of achieving equitable and high-quality education for every child. 
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